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ABSTRACT 

An integrated curriculum for career development must 
be designed and implemented in order to meet the greatest needs of 
society. Possession of facts as marketable skill is inadequate. 
Traditional curriculum and teacher roles need to be changed. All 
students, including the academically, socioeconomically, and 
physically handicapped, need to understand that career development is 
a process which they can control. A wide range of activities is 
needed which offer ways to explore and test self-identify. Career 
development activities are needed at an early age, while the student 
is in the, mainstream of education. By changing the role of the 
teacher as a dispenser of fact to that of change agent for the 
learning environment, by building the curriculum around career 
development, and by offering a cooperative program to vocational 
education pupils together with job training and placement services 
for the handicapped, more pupils will be able to find post-secondary 
employment. A developmental approach at the elementary and secondary 
levels to career-oriented objectives should serve to improve the 
curriculum of vocational and technical education and reduce the flow 
of unprepared youth into the pool of the unemployed. (Author/AG) 
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FOREWORD 

Career education may be defined as the total of all experiences in 

one's school years that have application for His APPROACH TO AND STYLE 
OF LIVING. 

Skills needed in life may be grouped into three categories; 
Sociological, psychological, and occupational. Career education is a 
part of each area of an individual's development. 

Sociological development places emphasis on coping with change, 
making decisions, and involving oneself in local, national, a*j;d inter- 
NATIONAL CONCERNS. The psychological skills encompass the D:EVEI:.0PMEKT 

OF SELF-AWARENESS, A POSITIVE VALUE SYSTEM, AND SE F-ESTEEhi. FlIiNALLY, 
OCCUPATIONAL SKILLS AFFORD THE OPPORTUNITY TO EARN A LIVING. /ADDITION- 
ALLY, IN THE OCCUPATIONAL AREA, WORK HAS PERSONAL RELEVANCE IN PROVIDING 
FOR SELF-IDENTITY, PERSONAL DIGNITY, AND SOCIAL INTERACTION. 

The GOAL OF career education IS TO ENHANCE THESE SKILLS. 

Mildred E. Doyle, Superintendent 
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PREFACE 

Career education is a comprehensive program which is focuseo on the 

FACTORS essential TO TH^ CAREER OEVELOPMENT OF THE INOIVIOUAL. | TS AlMS 
are: (1) TO HELP THE INOIVIOUAL BECOME AWARE OF HIMSELF ANO HIS POTENTIAL; 
(2) TO FOSTER THE OEVELOPMENT OF A SELF CONCEPT WHICH WILL ALLOW HIM TO 
TAKE THE NECESSARY RISKS TO REALIZE THAT POTENITAL TO ITS FULLEST; (3) TO 
ASSIST THE STUDENT IN ACQUIRING ATTITUOFS ANO SKILLS NECESSARY FOR LIVING 
IN A RAPIOLY CHANGING TECHNOLOGICAL SOCIETY; {^) TO EXPOSE HIM TO A WlOE 
RANGE OF OCCUPATIONAL INFORMATION ANO EXPERIENCES THROUGHOUT THE SCHOOL 
YEARS; (5) TO HELP HIM BECOME AWARE OF THE OPTIONS OPEN TO HIM IN CHOCFSING 
A CAREER OR CAREERS WHICH WILL PERMIT HIM TO LIVE HIS LIFE AS A FULFILLEO 
HUMAN being; ANO (6) TO ASSIST HIM IN PREPARING FOR THE CAREER OF HIS 
CHO I CE* 

E.OUCATIONAL PROGRAM l.'ITH T'HFSE AIM?! BE:GINS AT. ZOOH AS TrfE CHILD 
ENTER?; SCHOOL. In THE WOROS OF S. P. MaRLANO, U.S, COMMISSIONER OF EDU- 
CATION, *'AlL EOUCATION is CARECtH EOUCATION, . • ANO THE PRESENT CURRICU- 
LUM MUST BE RE-FOCUSED TO INCLUDE CONCEPTS WHICH WILL ENHANCE THE CAREER 
DEVELOPMENT OT CHILDREN AND YOUNG PEOPLE DURING THE SCHOOL YEARS. TO 
ASSIST TEACHERS IN THIS TASK, THE FOLLOWING CONCEPTS HAVE Bb'EN IDENTIFIED: 

- A POSITIVE SELF-IMAGE IS ESSENTIAL FOR SATISFACTION |N THE WORLD 
OF WORK. 

- Learning to get along with other people is mandatory for successful 
achievement in the world of work. 

- The abilmy to adapt to change is necessary for success in a tech- 
nological SOCIETY. 

^ III 
ERIC 



- Decision-making skills and an awareness of self-responsibility 

INHERENT IN THE PROCESS IS VITAL TO CAREER MATURITY. 

- There is dignity and worth in all work well-done. 

- In A TECHNOLOGICAL SOCIETY, DIVISION OF LABOR AND SPECIALIZATION 

result in the interdependence of workers. 

- Awareness and .knowledge of job families is i nd i spens i ple for 

LOCATING, ASSESSING, AND USH'G INFORMATION LEADING TO WIS." 

career choice. 

- School is the students world of work. 

- All school experience is occ'jpational P'^eparatkon^ 

- Education is a continuing process, presenting kmowledge of many 
points of ent^r^ance and exit. 

- The wise usEr:nF letisure time ;L:EAds to f.ulfillment of s^f m -x. 

RAP IOlLY CHAK.G/I NG 7THCHN0L0G I CAL SOCiinm*. 

These career education concepts provide the basis f*or the learning 

EXPERIENCES WHICH ARB SUGceSTED IN THE FOLLOWING PAGES. It IS HOPED 
THAT TEACHERS AND OTHERS WHO WORK IN AN EDUCATIONAL SETTING WILL FIND 
THJS PUBLICATION USEFUL IN ASSISTING STUDENTS TO TAKE THEIR PLACE MORE 
EFFECTIVELY IN THE WORLD OF WORK. 



CAREER EDUCATION: A LIFE-LONG PROCESS 
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INTRODUCTION 



Our school system must gear itself to provide an adequate program 
or education to meet the needs of all students until they are prepared 
to enter gainful employment as contributing members of society. 

Contrary to the idea that students drop out of school because they 

ARE more interested IN THF. WOHLO OF WORK AND MONETARY GAIN, STATISTICS 
SHOW THAT THESE STUDENTS EXPRESS AN ATTITUDE OF LITTLE RESPECT FOR THE 
WORLD OF WORK AND ARE LOW ACHIEVERS ON THE JOBt IT IS HOPED THAT BY 
INTEGRATING OCCUPATIONAL INFORMATION AND EXPERIENCE INTO THE CURRICULUM,.. 
THE STUDENT WILL BE ENCOURAGED TO APPLY HIMSELF MORE FULLY AND ASPIRE 
TO OBTAIN A HIGH SCHOOL DIPLOMA. A STUDENT, BY EXPLORING OCCUPATIONS 
AND RELATING HIS SCHOOL WORK TO THOSE OCCUPATIONS, CAN READSLY UNDER- 
STAND THE RELATIONSHIP WHICH EXISTS BETWEEN EDUCATIONAL ENDEAVOR AND 
OCCUPATIONAL FUTURE. 
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PROPOSAL FOR EXEMPLARY PROGRAM OR PROJECT IN 
VOCATIONAL EDUCATION 

(an example) 



ABSTRACT 

Tl TLE: 



CONTEMPORARY CURR.CULOM POR CAREER DEVELOPMENT 
A CURRICULUM FOR CAREER OEVELOPMENT MM.r nc 

MEET THE GREATEST NEEOS OP SOC ETy PosSE.. 'MPLEMENTEO TO 

SK'LL ,S NOT AOEQUATE. ThE OBJECT [vES OP ' " " "^"^^^^BLE 

THE TEACHER HAVE BEEN TO "sOW ANO WE gh hp ^NO THE ROLE OP 

OVEROUE ,N BOTH CURR.CULUH ANO TEACH R Ro" "T"''* '''''' ^ONG 

DEVELOPMENT AT AN EARLY AGE WH.LE THE s-- " 

EO^CAT.ON. A W.OE R.NGE OP AC V,T Es AP. " " "^'NSTREAM OP 

EXPLORE ANO TEST SEL P- , D EN T , tJ . L.nP "^^S TO 

ANO PHYSICALLY HANO.CAPPEO I S^ELL AS ALL ' ^"'^ ' °-^"NOM I CALL Y , 

CAREER OEVELOPMENT IS A ^^Oc'.S^ ^^^^^^^^^^ 

- ^"^;«^l^".^:::N^M^^^-BY^^:r" - - 

CAREER OEVELOPMENT. ANO BY OPP.r?'' ; C00Pe''° '^"''R'CULUM AroUNO 

EDUCATION PUPILS ALONG WITH iOB to!.^ PROGRAM TO VOCATIONAL 

H-OICAPPEO, MORE POP^L^'w L OMPL rntn'sc""' "^^'"^ 

^^—^^^ s-\--r-lvT hT ----^^ C- EErI- E.EO 

-CAT.. ..0 REOUCE THE PLOW OP^™--- ^^^T^^^ 



BODY OF THE PROJECT 
!• Problems: 



'''^'^'^^^^^^^^^^^ ^O'' LOCATING YOUTH. TKE 

ULAR VOCATIONAL PROGRAMS DP^pI rn '"'^ LEARNING OP PACTS Rpr 

-OBMICALLV, S0C|0~ , r EOUCAT.^n";. ^ e^" 

The "knowledge explosion" aNO the JS^.Mnn '^'"'■^ HANOICAPPEO STUOENTS. 
DEMANDING A NEW APPROACH TO CAREEp OEV , n ' """^^ 0^ WORK ARE 

0^ TOOAY. TO CONTINUE TO pVl rPREEN .T'' ' SC„0 LS 

co-.NUE TO OEVELOP STUOENTS w I TH^^^^^^; r;:^;:^":! E^^s" : ""^^ "'^^ 

■'oE^cIsTor - -UTY TO MAKE W.SE VOCAT.ONAL 

—Many youth have a poor sfi f 

THEIR POTENTIAL AN THE V CA ^JLVn^'^"^^ ^"^^ '^"^ NOT AWARE OP 
ABLE TO THEM. VOCATIONAL OPPORTUNITIES WHICH ARE AVA,L- 



BE TO REALIZE THESE SAME Cl'RRlCULAR GOALS. The GUIDANCE ROLE WILL 
LARGELY DE THAT OF EXPEDITER AND RESOURCE PERSON, THESE CHANGES 
NECESSITATE INTENSIVE AND CONTINUOUS RETRAINING FOR ALL PROFESSIONAL 
STAFF. 

c • CLOSER Cooperation Among Related Service Agencies, Business and Indus- 
try, Manpower Agencies, and the School : Many resources in the area 
are not i dentl fl ed and utilized; the pupils who need the most help 
often seem to be the least able to utilize such resources, the pro- 
POSED COOPERATIVE VOCATIONAL AND JOB-ENTRY COMPONENTS SHOULD PROVIDE 

ways to utilize these resources especially to benefit the handicapped". 
The administrative staff who have responsibilities in the areas of vo- 
cational EDUCATION, CURRICULUM, PERSONNEL, AND GUIDANCE WILL BE IN- 
VOLVED IN ALL PROJECT ACTIVITIES. THESE STAFF POSITIONS INCLUDE THE 

Director of Vocational Education, the Director or Elementary Educa- 
tion, the Director of Personnel and Chairman of the high school 

CURRICJLUM committee, AND- THE SUPERVISOR DF GUIDANCE AND PSYCHOLOGICAL 

Services. With a dropout rate of 33% between grades one and twelve, 
and a 35% incldf^nce of below-grade level performance, the professional 

STAFF OF THE KnOX COUNTY SCHOOL SYSTEM REALIZE THAT INTERNAL CHANGE 
AND GREATER USE OF AVAILABLE RESOURCES IS MANDATORY. 

D. Positive Self-Concept : Rosenthal in his experiment with elementary 

SCHOOL children IN SOUTH SaN FrANCISCO FOUND THAT TEA01ER EXPENTANCY 
WAS AN IMPORTANT FACTOR IN SCHOOL ACHIEVEMENT. HOWEVER, THE VOLUMIN- 
OUS Coleman Report, dased on extensive exploration, revealed that the 

extent to which a pupil sees himself in CONTROL OF HIS ENVIRONMENT IS 
THE STRONGEST FACTOR IN DETERMINING HIS SCHOOL PERFORMANCE. 1n OTHER 
WORDS, A pupil's SELF-CONCEPT DETERMINES, IN A LARGE MEASURE, HIS 
DEGREE DF SUCCESS. THE DEGREE OF ABILITY TO ASSUME RESPONSIBILITY 
FOR DNE'S behavior HAS AN IMPORTANT BEARING ON HOW ONE CONCEPTUALIZES 
HIMSELF. V/HILE THE ID^A OF FOSiERlNG THE DEVELOPMENT OF A POSITIVE 
SELF-CONCEPT PERMEATES EDUCATIONAL THEORY AND JARGON, ACTUALLY TESTING 
SPECIFIC teaching/learning APPROACHES DESIGNED TO ACCOMPLISH THIS 
SEEMS ALMOST NON-EXISTENT. SPECIAL OCCUPATIONAL GUIDANCE AND EX- 
PLORATION EXPERIENCES SHOULD HELP THE STUDENT DEVELOP A P 0 S I T I V E- V I EW- 
OF-SELF GOAL. THE OPPORTUNITY TO HAVE COOPERATIVE WORK EXPERIENCE AND 
JOB PLACEMENT SERVICES SHOULD HELP THE STUDENT TO FEEL REAL AND THAT 
THE SCHOOL HAS AN INTEREST IN H|M. 

E. A bility to Cjet Along with People : Local employment personnel from 

BUSINESS AND INDUSTRY HAVE SAID REPEATEDLY THAT THE SINGLE 'MOST IM- 
PORTANT CHARACTER I STI C THEY WANT IN THEIR EMPLOYEES IS THE ABILITY 
TO GET ALONG WITH OTHER EMPLOYEES. EDUCATORS SEEM TO ASSUME, JUDGING 
BY THEIR PROFESSIONAL BEHAVIOR, THAT THE ABILITY TO GET ALONG WITH 
PEOPLE MAY HOPEFULLY BE A BY-PRODUCT OF LEARNING TO READ, WRITE, AND 

FIGURE. Because the ability to get along is so important, the school 

1 

MUST face and test OUT WAYS TO HELP PUPILS ACQ.UIRE THAT ABILITY.' 



"'Handicapped is defined to mean the dropout, the educationally and mentally 
retarded, 1 he . p h y s i c a l l y handicapped, and the so c i 0-e c on om i c a l l y handicapped. 

^Proposal for Exemplary Program or Project in Vocational Education, Knox 
County, Tennessee. 



OBJECTIVES 



(In terms of the world of work) 

1. To RELATE CLASSROOM ACTIVITIES TO CAREER INFORMATION 

2. To INCLUDE IN THE STUDENT'S EDUCATIONAL EXPERIENCES CONTACT WITH 
WORKERS ON THE JOB 

3. To SIMULATE WORK EXPERIENCES OR A MEANS OF OCCUPATIONAL EXPLORATION 

To INVOLVE PAREN-TS IN CAREER DEVELOPMENT PROGRAMS AND AID THEM ]N 
GIVING OCCUPATIONAL COUNSELING TO THEIR CHILD 

5* To RE-ORIENT TEACHERS TO THE VALUE OF EARLY CAREER EDUCATION AND 
THE UTILIZATION OF OCCUPATIONAL INFORMATION 

6. To PROVIDE THE STUDENT WITH CAREER EDUCATION INFORMATION AND EXPERI- 
ENCES IN ORDER TO MAKE WISE OCCUPATIONAL DECISIONS 

7- To PROVIDE THE STUDENT WITH ACTUAL JOB EXPERIENCES WHILE IN THE MAIN- 
STREAM OF EDUCATION 

8. To AID. THE STUDENT IN JOB PLACEMENT ANd/oR POST SECONDARY EDUCATION 

program placement 

(In terms of pupil behavior) 

9» to develop a positive self-concept 

10. To DEVELOP THE ABILITY TO ASSUME RESPONSIBILITY FOR OWN BEHAVIOR 

11. To DEVELOP THE ABILITY TO USE PROBL EM-SO.LV I NG PROCEDURE IN DECISION- 
MAKING 

12. To DEVELOP THE ABILITY TO GET ALONG WITH PEOPLE 
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Bu I LD I NG A CuRr^ 

Int'Tgrating Carep 

K-i: 



The following is a step by step procedure used by the Career Develop 
MENT Staff of Knox County Department of Public Instruction, Knoxville, 
Tennessee, to get at i iitergrat i ng career information into the total curri 

CULUM. 

This report covers specifically, the organization and orientation of 
staff members and faculties of project schools on career information and 

how it relates to grade and/or subject areas, INSERVICE training, WORK- 
SHOPS, AND establishing CURRICULUM GUIDES AND UNITS OF STUDY INTEGRATING 

career information. 

By using the stated objectives, this document will attempt to estab- 
lish A GUIDE BY WHICH A SCHOOL SYSTEM MAY INTRODUCE AND ESTABLISH SUCH A 
PROGRAM. 

This guide was developed according to one system and the personnel 

NEEDED TO DEVELOP A CAREER EDUCATION PROGRAM. IN MANY INSTANCES, SMALLER 
SCHOOL SYSTEMS MIGHT USE EXISTING PERSONNEL TO IMPLEMENT THE SAME TYPE OF 
PROGRAM ON A SMALLER SCALE. THE FOLLOWING IS A SUGGESTED BREAKDOWN OF 
PERSONNEL NEEDED ACCORDING TO SCHOOL POPULATION: 

1. A Director to direct the activities and development. 

2. A Curriculum Specialist for each 1,000 students. 

3. A Career Cons^ultant for each 1,500 

4. A Cooperative Education & Job Placement Coordinator 
for each ^00 students, 

5. An Administrative Clerk should be considered for a 
staff of 3 or more members. 

6. A Secretary for a staff of 3 members. 



ORGANIZATION 



STEP NO. 1 

Identifying Staff 
Members and Their 

ReSPONS I Bl L I TIES 1 . D I RECTOR 

— To give direction and supervision to the 

IMPLEMENTATION OF THE PROJECT 
—To PLAN AND DIRECT INSERVICE ACTIVITIES 
DESIGNED TO CONTRIBUTE TO THE SUCCESS OF 
THE PROJECT 
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— To BE RESPONSIBLE FOR THE EVALUATION AND 
DISSEMINATION OF INFORMATION RELATIVE TO 
THE PROGRESS OF THE PROGRAM AND 'HE PRO- 
JECT FINDINGS 

— To MAINTAIN AND PROVIDE FOLLOW-UP, INFORMA- 
TION ON WORK-STUDY, C00?ERATIVE, AND POST 
HIGH SCHOOL EMPLOYMENT EXPERIENCES 

— To COOPERATE WITH MANPOWER AGENCIES AS WELL 

AS THE Department of Employment Security 
— to determine justification for making the 
Program a part of the program in other 
school communities based on evaluative 

DATA 

Curriculum Specialist 

— To DIRECT THE development OF OCCUPATIONAL 
INFORMAT ION 

— To EXPLORE METHODS FOR INTEGRATING OCCUPA- 
TIONAL INFORMATION MATERIAL INTO THE TOTAL 
EDUCATION PROGRAM 

— To DEVELOP MATERIALS AND PROCEDURES TO HELP 
PARENTS TO HELP THEIR CHILDREN MAKE REALIS- 
TIC VOCATIONAL CHOICES 

— To ACT AS A RESOURCE PERSON TO TEACHERS 
CONCERNING THE WORLD OF WORK 

To AID IN THE EVALUATION, REVISION, RE-APPL I 

cation of the curriculum 
— to make studies of needs in the business 
commun i ty 

— to keep abreast of research dealing with 
occupati onal i nformat ion 

Career Consultant 

— To AID IN ACQUAINTING THE TEACHERS WITH 
AREAS IN GUIDANCE IN WHICH THEY CAN AND 

should participate 

— Aid in thi location and maintaining of 
resource materials 

— Aid the teachers and curriculum specialists 
in the implementation of occupational in- 
formation materials into the total educa- ' 
tional program 

— Aid teachers in the administering and 
interpretation of career related tests 

— Aid in the evaluation, revision and re- 
application OF THE CURRICULUM 

— Aid teachers in the use of test results 

— Aid teachers and curriculum specialists 
IN developing materials which will help 

STUDENTS MAKE OCCUPATIONAL DECISIONS 



— Perform individual and group counseling 
— Participate as member of guidai^ce team 
(K-12) 

4. CoopF' vE Education and Job Placement 

COf' vu I . 

— a l i al son person between teacher, 
counselor, employer, labor and the student 
and h i s parents 

— Assist in recruiting, placing, supervising 
and follow-up of the students 

— Provide job placement services for the 
communities being served by the high 
schools included in the project 

— Aid in the evaluation, revision and re- 
application OF THE curriculum 

— Serve as a resource person for Curriculum 
Special i st 

5. Administrative Clerk 

— To MAINTAIN inventories OF INFORMATIONAL 
MATERIALS AND EQUIPMENT 

— To F\ll TEACHERS' REQUESTS FOR CAREER 
DEVELOPMENT MATERIALS AND EQUIPMENT AND 
TO CHECK ITEMS IN AND OUT IN ORDER THAT 
THEY CAN 8E LOCATED AND ROTATED EFFICIENTLY 
AMONG CLASSROOMS ANd/or SCHOOLS 

— To KEEP A CURRENT FILE ON OCCUPATIONAL I N- 
FORMATI ON 

— To ASSIST IN THE COMPILATION OF RESOURCE 
INFORMATION. (FIELD TRIP DIRECTORY, LISTS 
OF RESOURCE PEOPLE, ETC.) 

— To ASSIST STAFF AND FACULTIES IN SCHEDULING 
RESOURCE PEOPLE, ETC, AND FIELD TRIPS 

— To ASSIST IN THE PROCESSING OF EVALUATIVE 

DATA. (Tabulating test results, survey 

RESPONSES, ETC.) 

— To assist in the compilation of statis- 
tical REPORTS 

— To ASSIST in the reproduction of infor- 
mation relative to the progress of the 
program and project findings 

— to assist in maintaining records pertinent 
to work-study, cooperative, and post high 
school employment experience 



6. Secretari es 

STEP NO* 2 
Staff Organization 

/ AND Orientation 1. Establish staff goals in terms of organiza- 

\. TION. 
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2. Visit similar projects. 

3» Establish project calendar. 

Select books and materials for background 
i nformat i on. 



7. 
8. 
9. 
10. 



STEP NO. 3 

Faculty Organization 
AND Orientation 1, 



2. 



able research facility to research 
latesi trends in career development educa- 
tion (Suggest ERIC files). 

Establish guidelines for the selection and 
purchase of supplies, materials, and books. 

Engage THE services df consultants. 

Research and select evaluative instruments. 

Select and establish an advisory council. 

Make plans for orientation of principals 
and faculties. 



Administer evaluation instrument to all 
faculty members to determine attitudes. ^ 

Secure the aid of principals in administering 
evalijative instrument selected to determine 

PARENT ATTITUDE. 3 (RaNDON SELECTION) 



3» Orient principals to purposes and goals of 
the project. 



^. Orient faculties to their role in carrying 
out the purposes and goacs of the project. 

5» Select key personnel from each faculty, with 
the help of the principal, to participate in 
an extensive inservice training program. 
(Participation should be voluntary.) 

6. Plan, with the key personnel, an inservice 
program which will help to get at the ways 
by which career development may become a 
part of the total curriculum. 



ZAttitude Toward Occupational Education developed by Parker and Baker 

OF Auburn Un iversity. 

^Ibid . 

er|c 8 



STEP NO. 4 

INSERVICE (See 
Appendix NOc 1 ) 



1. e?tablish inservice format. 

2. Select consultants to be used in inservice. • 

3. Prepare a time table for inservice to begin 

AND FNU. 

if. Select materials, books, etc. .needed for 
in service. 

5. Staff members work individually with teachers 
involved in jnservice or as a group on days 

OTHER than scheduled INSERVICE DAYS. 

6.. Teachers, with aid of project staff, begin 

TO DEVELOP EXAMPLE UNITS OF STUDY TO BE USED 
IN THE CLASSROOM AS EXPERIMENTAL APPROACH TO 
INTEGRATING CAREER INFORMATION INTO THE CUR- 
RICULUM. 

7. Teachers share with group how they were able 
TO integrate career information. 

8. Where possible, video tape or film activities 

USED IN INTEGRATING CAREER INFORMATION TO 
SHOW TO GROUP OR ENTIRE FACUTIES FOR EVALUA- 
TION. 

9. Implement into the classroom theories and 

PRACTICAL APPLICATIONS BROUGHT ABOUT BY 

i nserv 1 ce. 

10. Plan on-going inservice with all faculty 

MEMBERS. 



STEP NO. 5 
Workshop (See 
Appendix No. 2) 
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1. Determine format. 

2. Develop goals and purposes. 

3. Set meetings with instructional supervisors 

to solicit their aid and SUPPORT. 

if. Decide on consultants and resource people to 

BE USED. 

5. contact and get firm committments from con- 
sultants. 

6. Meet with principals to orient them to work- 
shop FORMAT AND TO GAIN THEIR APPROVAL AND 
SUPPORT. 



8. 
9. 
10. 

STEP NO. 6 
Curriculum 

Guides 1. 

2. 

3. 
k. 

5. 

6. 

7. 

8. 

9. 
10. 

11. 
12. 



Inform faculties concerning purpose, date, 
and place of workshop. 

Prepare newsletter prior to workshop with 
detailed information concerning workshop. 

Meet with consultants and resource people 
to correlate workshop goals and purposes. 

Organize workshop as an actual working 
experience with as few large group meetings 
and lectures as possible. 



Before workshop, establish guidelines for 
teachers to use. 

Establish project concepts and objectives 
which all guides should include as a begin- 
ning for teachers. 

Organize into small working groups. 

as teachers begin to write, give specific 
input as to approach and design. 

Instruct teachers on ways to write and es- 
tablish PERFORMANCE (BEHAVIORAl) OBJECTIVES. 

Have consultants and resource people avail- 
able AT ALL TIMES TO ASSIST WORKING GROUPS. 

Provide time for a few sessions for the pur- 
pose OF EXCHANGE OF I DEAS WITH OTHER TEACHERS, 

consultants, and resource people. 

Plan appropriate demonstrations to suggest 
ways to get at activities and instructional 
methods which might be used in a classroom 

SETTING. 

Set up typist at workshop site. 

Have needed and necessary materials and 
supplies for teachers. 

The project director and staff be responsible 
for pulling together all materials developed 
for dissemination* 

Furnish all teachers with organized material 
as a working copy to. implement in classroom 
during the school year. 
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STEP NO. 8 
Methods for 

IMPLEMENTAT I ON 



13. Schedule inservice meetings throughout year 
to make changes and update guides and units, 

14. Make preparations to have another workshop 
at end of year to bring together ideas and 
changes in guides and units* 



STEP NO. 7 

Units of Study 



1. Establish format for units of study to include 
the identification of topics and instructional 
objectives, plans for instruction and evalua- 
tion, and a listing of resources and material. 

2. Give proper attention to the community situa- 
tion, family backgrounds, and socio-economic 
status of the students. 

3. Make a concerted effort to broaden the stu- 
dent's FAMILIARITY WITH OCCUPATIONS, RATHER 
THAN STRESSING DETAILED STUDY OF ONE OR TWO 
OCCUPATIONS ONLY. 

Aim TO DEVELOP WHOLESOME AND CONSTRUCTIVE 

attitudes toward work by providing informa- 
tion about a variety of occupations. 

5. The units of study should be used as teacher 
plans and student information sheets. 

6. a cooperative plan by teachers at various 
instructional levels will prevent duplica- 
tion of efforts and will insure a logical 
sequential order. 



A. 



Classroom 

ACTI VI Tl ES 



PrOVI DE .EXPERI ENCES WHICH WILL ENABLE STU- 
DENTS TO GAIN FULLER AWARENESS AND APPRECIA- 
TION OF THE OCCUPATIONAL OPPORTUNITIES 
GROWING OUT OF THE PARTICULAR SUBJECT. 



3. 



Contribute to the students' testing of reality 
by showing the relationship between the re- 
quirements of occupations and the education 
or training needed. 

Develop attitudes of respect and appreciation 
for all types of work by showing the social 
usefulness of occupations to which a study of 
the subject may lead* 
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Explore many occupations and relate school 

WORK TO THOSE OCCUPATIONS, 



B. Field Trips 



Provide exposure to a mul'^jtudt r 
tions through all subject areas. 

6. Provide opportunities for in-debth explora- 
tion OF occupations that are suited to the 
interest, values, and ability of the student. 

1. Provide for the study of job families. 

1. Develop a field trip directory. 

2. Develop GuiiJELiNES for conducting field 
trips, including preparation and follow-up. 

3. Plan field trips as a means of increasing the 
awareness of students with regard to the 
world of work. 



C. Resource 
Persons 



1. Develop a d-'tiectofty of all -possible persons 
to be used avs rescifrce people. 



2. Parents: Sujce pr/actically all parents work, 
they are pot€mt|all reserv0it5s of occupational 
i nformat ion. 

3. School workers: Custodian, cafeteria worker, 

AND THE principal OFFER AN OPPORTUNITY TO 
KNOW AND SEE THE PEOPLE THAT WORK IN THE 
SCHOOL AND TO BECOME AWAR^E OF THEIR IMPOR- 
TANCE. 



D. Career 
Corners 



1. The purpose of "car-eer corners" js to provide 
a place in the classroom where children in 

THE ELEMENTARY SCHOOL MAY PURSUE SELF- | N I T I ATED 
AND DIRECTED EXPLOfiW^TORY ACTIVITIES TO GAIN 
•»HANDS-ON^" EXPERiLE^NSCES, TO DEVELOP INDIVIDUAL 
INTEREST, AND YO GAll N KNOWLEDGE OF THE WORLD 
OF WORK. 

2^ To MAKE THE CAREER CORNERS A PHYS.TCAL REALITY, 
EACH ROOM MAY CONTAIN SUCH ITEMS AS; A PEG- 
BOARD SCREEN, A BOaK I^ACK FOR CAREER INFORMA- 
T/vON, A WO!??t\BENCH, Km A SET OF HAN© TOOLS. 

3. Shall * EC2uir>iENT may i?i«clude manipulative toys, 

GAMES, BLOCKS, AND PUDXZLES IN THS LOWER 
GRADES. 
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BOOKS MIGHT INCL. £ THE I V/ANTTO BE SERIES, 

THE COME TC WORK WITH US series, the ABOUT 

AND AT THE BOO»^S, AND OTHER SELECTED TITLES 
WHICH FOCUS ON THE WORLD OF WORK. 

In the MIDDLE GRADES THESE CORNERS MIGHT 

also include a cassette recorder-player and 
a filmstrip viewer. 

It is important to keep , in mind that much 
time and effort must be given to inservice 
training in the use of career corners, 



Instead of career corners in the classroom 
in the upper grades, an exploratory lab could 
be developed with some effort. 

This lab is for exploratory experiences in 
such areas as mome arts, shop arts, and arts 
and crafts. 

Through experiences in the exploratory lab 
students will acquire knowledge and skills 
in the home arts of sewing, food preparation, 
child care, consumer buying, and interior 

DECORATING. IN THE SHOP ARTS STUDENTS WILL 

develop skills in the use of simple tools 
found in the home, gain a knowledge of the 
techniques of simple home maintenance and 
repair, and develop a knowledge of the 
variety of occupations in the hone and ser- 
vice areas. 

Because the classroom teachers themselves 
operate this lab to give exploratory experi- 
ence to their students, two things are im- 
portant to the. success of such a lab: (1) 
inservice training and workshops to help the 
teacher feel comfortable in the use of the 

lab; and (2) IDENTIFICATION OF EXPLORATORY 
LAB EXPERIENCES. IN UNITS OF STUDY IN ALL 
SUBJECT MATTER AREAS FOR ENHANCING THE 
TEACHING OF CAREER DEVELOPMENT CONCEPTS 
THROUGH "HANDS-ON" ACTIVITIES, 



In the middle or junior high school, explor-a- 
tory ecperiences may be established in several 
areas with specially trained instructors, 

The exploratory or contemporary arts areas 

MIG^T INCLUDE ArT, HoME ArTS, ShOP ArTS, ANd/ 

OR Dramatic Arts, 
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G. 



Career Lab 
(Learn iNG 
Center 



3» The Contemporary Arts Curriculum development 
should be a joint effort of the entire team 
to infuse similar experiences in each area. 
Some contemporary arts curriculums take on a 

THEME approach. 

k. The purpose of the Contemporary Arts area is 

TO GIVE SPECIAL EMPHASIS TO EXPLORATORY LABOR- 
ATORY EXPERIENCES AT A TIME WHEN THE CHILD IS 
BROADENING HIS INTEREST ABOUT HIMSELF AND HIS 
EHVI RONMENT, 



1. The career lab is a learning center designed 

TO PROVIDE RESOURCES FOR LARGE GROUP, SMALL 



GROUP, OR 
OF WORK. 



INDIVIDUAL EXPLORATION IN THE WORLD 



2. a variety of methods for use of the facility. 
Many include: SRA Kits (Job Experience and 
v/ork) , workbooks , work sheets, small group 
investigation, seminar reporting, picture 
files, and indivi dual study. 

3. Because this is a learning center designed 

TO PROVIDE RESOURCES FOR INVESTIGATING THE 
WORLD OF WORK, CERTAIN EQUIPMENT MUST BE 
INCLUDED SUCH As: LISTENING CENTERS, F I LM- 
STRIP PROJECTORS, CASSETTE PLAYER-RECORDERS, 
RECORD PLAYERS, AND SEVERAL WORK TABLES FOR 
STUDENT USE AND DISPLAYS. 



Resource 
Center 



Guidance 



1. The establishment of career information re- 
source CENTERS IN EACH SCHOOL IS A GREAT HELP 

to teachers and students. 

2. These centers provide career development ma- 
terials FOR CHECKOUT BY THE TEACHER FOR USE 

in the classroom, and contain a professional 
library of career information. 

3» The resource center contains such materials 

AND EQUIPMENT AS: KITS (SRA WORLD OF WORK, 

WORK, AND Job Experience), books, filmstrips, 

FILMS, cassettes, FILMSTRIP AND FILM PRO- 
jectors, listening stations, etc. 

1. Basic to career development is the acquisition 
of the cognitive and affective skills for suc- 
CESS IN SCHOOL. Through conferences with 
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5. 



J. Career 

Orientation 1. 



2. 



3. 



K. Job Placement 

AND Follow-up 1. 



TKACHERS, PARENTS, AND STUDENTS AND THE USE 
OF COMMUNITY AGENCIES, THE COUNSELOR MAY DE- 
SIGN A PLAN FOR GIVING SUPPORT AND AID TO 
STUDENTS THROUGH THE CAREER DEVELOPMENT PRO- 
GRAM. 

The counselor may alert the teachers to the 
importance of identifying learning problems 
early and providing for success experiences 
for all students* 

The counselor may help the student explore 
his interests and abilities through indivi- 
dual and group counseling, thereby increading 
his self-awareness. 

a good guidance program will provide means 
for helping students 0 ver c om i ng p er s on al and 

SOCIAL PROBLEMS* 

The counselor will be aware of the importance 
of self-concept development and serve as a 
consultant to teachers in this area, 



as the student enters the secondary school, 
his exposure to career opportunities may be 
conducted through a career orientation pro- 
gram or class* 

Students w.ill explore the world of work in 
more depth and begin preparation for develop- 
ment of knowledge and skills in more specific 
job families. 

For students involved in career orientation, 
develop units of instruction which incorpor- 
ate hands-on experiences for occupational 
attitudes, personal awareness, and occupa- 
t i onal i nformat i on. 

Through a job placement and follow-up program 
the pressures of insecurity may be relieved 
by assisting students to successfully move 
into the world of work. 

a job placement program will assist teachers 
and students in developing job interview 
skills, job searching techniques, etc. 
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3* This type program is to assist those students 

WISHING TO CONTINUE TRAINING ANd/oR FORMAL 
EDUCATION AFTER GRADUATION, THOSE PLANNING TO 
ENTER THE WORLD OF WORK UPON GRADUATING, AND 
THOSE WHO ARE ^'eARLY LEAVERS,^* 



♦EVALUATION 



Many methods may be used in evaluating the effec- 
tiveness or ANY PROGRAM. 

The Contemporary Curriculum for Career Development 
USES TWO approaches: 

1. Self-study / evaluation team approach^ 
This approach was used for the purpose of 

EVALUATING THE PLAN OF OPERATION, PERSONNEL, 

and facilities, project management and coor- 
dination and responsiveness to intent. 

2. An independent evaluation agency^ 

This approach was used for the purpose of 
evaluating the effectiveness of the program 
after i mplementat i on. 



SUMMARY 



This guide is one way by which one school system 
IS attempting to integrate career information into 

THE TOTAL CURRICULUM, KINDERGARTEN THROUGH GRADE 
12, TO ESTABLISH OPPORTUNITIES FOR EVERY STUDENT 
TO ACQUIRE THE SKILLS WHICH WILL ALLOW HIM TO 
MAKE A LIVELIHOOD FOR HIMSELF AND FOR HIS FUTURE 
FAMILY, NO MATTER AT WHAT LEVEL OF THE EDUCATIONAL 
SYSTEM HE LEAVES. 



/Self-Evaluation Study of Contemporary Curriculum for Career Development, . 
Knox County, Tennessee / Evaluation Team Report for the Exemplary Project-- 
1 October 70 - 30 June 71. 

o 

^Evaluation for Effectiveness Design. 



EKLC 



16 





>- 
















< 








a 








z 








0 




h- 








Z 




UJ 




UJ 








3: 




i 




QJ 






u 




00 




< 




0 




-J 




a, 




3_ 










CM 








_j 








1 0 








0 








r- X 








1 0 








0 00 




Z 








0 




>- 






LU 






h- 


O 


•• < 




<t 


2: 


00 0 




X 


LU 


Uf z 


QJ 


tt. 




a 0 


QJ ( 


3- 




< u 


tr UJ 


LU 


q: qj 


< 


r 


Q- 


C3 00 




X 








LU 








2: 




>^ 


0 


_ 








c 








c 






< 


I 
















01 


z 






0 


LU 


>1 






QJ tr 






a < 


< 


LU 


< c 




LU 


q: z 


QJ z 




0 


QJ QJ 


< 


u 


tr. — 




UJ 


< tr 




oo 


0 0 










FO 




1 


LU 


-J 




1 


_l 


CO 0 




1 


CO 


1 0 


>- 


< 


LA X 


cr 






0 




00 


H 


a 




< 


UJ 


00 liJ 






UJ J 


UJ 0 


C>0 


Q a 


LLl -J 


LU 


< a 


tr a. 




or — 


< X 




C3 X 


0 UJ 














/ 










- 




-J 








J- 0 








1 0 








^ X 








CJ 








00 




) 






00 




00 >- 


QJ 






tr z 




a < 


QJ QJ 




< 3: 


QJ tr 




or — 


tr < 




0 tr 


< 3 




a. 


0 d 





CO 

o 



UJ 

< 
_l 
< 

< 

I 



O 



3 
< 
_i 
<C 

< 

CO 



UJ 
X 

o 



I 

00 00 

QJ O q: 
N J O 

-J a 

< UJ z 
z < 
u o 

QJ 

H Q_ 
00 00 



00 
QJ 

h- tr 
00 00 X 



QJ 

a 
3 



01 

< QJ — H O Z 

U 3 OS — QJ 

< 3 h- H 

K H UJ U. < Z 

o cr o — 

a: -) Q tu cr 3 

itj < z q: o a q: 

H 3: < £L u- QJ o 



D 00 

-I Q. 

















to 






0 


• 










1 


-J 


u. 




z 


>- 










-J 


-J 




• 




q: 








1 






U 


00 


z 


H 


H 




z 


GL 


0 


be: 


QJ 


QJ 




Z 


Z 


Z 


0 


0 


z 


to 


a. 




< 


QJ 


QJ 






-J 


be: 




CO 


-J 


tr 




a 






QJ 




a 






h- 


CQ 




QJ 


< 


> 


u. 


z 


QJ 


3: 




0 


H 


CO 


EC 


QJ 


0 


< 


CC 


< 


-J 


-5 


00 




< 


a 








u. 


-J 






-J 






H 


UJ 


3: 






tr 


QJ 


-J 


QJ 


tr 


Z 


0 




m 


be: 


0 


X 




OH 


0 


QJ 


0 


z 


0 


00 


U. 






0- 


u. 


3: 


QJ 










• 

CM 

















I 

-J ^ 

J QJ O 

QJ H Z Z 

3:oo2co — q: xqj 

QJ QJ Z QJ U QJ 

K-Z3:— — QJ — CQ 

Z — >- H < q: X 

QJ O — OC < 3 QJ 

QQ-JZHu > • 

=) — Q. 3 Z < Q 

k-<i:k-ocijj — xqj 

00 QJ q: o X z 

QJ o \ ^^ < >- ^ 

qj>ogoo qjqj< 

x<ZQ.zz q:xq: 

KX — 0<-. <HH 







Z 


z 


(J 


0 


-J 


0 


CO 


CO 


u. 


• 


H 






0 






-J 


QJ 


Z 




z 


0 


QJ 


Z 










QJ 


QJ 


> 


< 


N 


0 




CJ 


QJ 






H 


■00 


Z 


> 


QJ 












Q 




X 


< 


QJ 


0 


QJ 


-J 




-J 




EC 


0 




Z 




H 


cr 




0 


1 


CO 


< 


< 


Ul 


X 


H 


QJ 




2 


0 


X 




>- 


-J 




a. 


txl 


u 


00 


a 


0 


QJ 


-J 


H 




a. 








EC 








cr 




Q- 


Q- 


q: 


H 




QJ 


CJ 


< 


CO 


QJ 


H 


X 


cr 


X 


QJ 


QJ 


Z 




Q- 


u 






X 


00 




0 


QJ 


0 




QJ 


00 


00 


0 




X 





QJ U. QJ 

a: o tr. 
o o 



3 H 3 a 









q: 


1 




Rs) 






•00 




ONAL 


QJ 




1 






1 


0 


CO 


< 


QJ 








QJ 




tr 




z 






Z 




3 




QJ 








QJ 




0 


a 


0 


Z 




0 


a 


-J 


3 




z 






CO 


< 


3: 


QJ 


u 


QJ 




u 


z 




U 


< 






UJ 












O 


CO 




< 




U 




0 






0 


3 


CO 


< 


QJ 




QJ 


X 




-J 


0 






• 


3 




CJ 


< 


CJ 


X 


H 


tr. 


0 




< 






CO 


QJ 






CJ 






H 


00 


0 


3 


CO 






CO 




u 


«/) 


>• 


0 


a 


-J 






-J 


0 


H 


QJ 


CO 


z 


X 






a 




-J 




Z 


UJ 


Q- 


tr. 


Q- 


> 


q: 


0 




0 


QJ 


< 


QJ 


tr 


3: 


< 


X 


X 


X 


QJ 


QJ 


QJ 




u. 


X 


X 


QJ 


X 


0 


0 


X 




QJ 


H 




00 


H 


H 


0 


0 


h- 


tr 


H 


5 


0 





a QJ >- 

J a H 

q: < — 

o 3: z 

3 3 

< q: 3: 

UJ o • 

u. it: CJ 00 

o tr tr 

o u. QJ 

K- O £L 

Q- J 

QJ U. Q- QJ 

CJ O 3 X 



CO 

a o 

QJ H 

Ul U. 

ZOO 

QJ • 

H CO UJ CO 

z o a z 

QJ Q_ 3 o 

Q X H — 

3 QJ — H 

H H < 

00 QJ J a. 

CQ 3 3 

QJ 3: CJ 

X O CJ 

h- H < O 



00 

-J UJ 

3: QJ Ul 00 < CO 

CK > QJ 

H O < X ^ 

2 X ^ ^. 

UJ K- K- O CO — 

Q < H H J 

3 QJ X 00 I. 

K- q: K- Q UJ a, 

</> O QJ EE < 

J 00 H QJ 

QJ 0- m — H a 

X X O 3 2 2 

J— UJ -) 00 — 5 



CM 



X 

3 tr 

H 00 

3 

o X a 
oQ 00 h- 

< z < 
o ^ 

O — 00 00 

QJ H q: H 

5: < QJ Q. 

or Q_ QJ QJ 

o 3 q: CJ 

U. CJ < z 

z u u o 

— O w CJ 



1 


0 












CO 




















CO 


z 








CO 




CO 




















3 




-J 




-J 


UJ 




<■ 


• 






UJ 


1 


CO 








-J 




a: 






CJ 






-J 




a 




UJ 


UJ 


u. 






CJ 


Z 


0 






z 




CJ 


0 


-J 


z 


< 


a 


a 




Q 






UJ 


:j 






UJ 


CO 




0 


UJ 


< 


-J 




3 


UJ 


-J 




u. 


CO 












CO 


X 


X 




UJ 


a 




00 


cr 




0 


UJ 


UJ 




Z 


IK 


X 




CJ 




00 


tr 


z 




3: 


0 






tr 


tr 




UJ 


UJ 




X 


CO 


-J 


tr 




< 










CO 


0- 




• 


a 


0- 


0 






-J 


UJ 








X 




• 


UJ 


UJ 


w 


be: 


3 


X 


z 




UJ 




a 


L. 




< 




UJ 


be: 




tr 


*2 






UJ 




>- 


r 




z 


-J 


CO 




a 


X 


cr 


tr 




UJ 


0 


00 




>• 


-J 






3 


UJ 


tr 


a. 




H 


0 


UJ 


CO 




:j 




UJ 


a 






CO 




CO 


UJ 


0 


< 






CO 


tr 


UJ 




UJ 


> 


3 


3: 


Q 




3: 


3: 


X 






a 






UJ 


X 


u. 


X 


< 




< 


z 


X 






H 


UJ 


0 


z 


u. 


< 






0 




X 


co 




< 




X 


X 


0 


> 




< 


0 



17 



RESOURCES 



The following documents and reports were developed by the Contemporary 
Curriculum for Career Development Project, Knox Coi^^. Schools, Knoxville, 
Tennessee. 

1* Career Units for Kindergarten , a resou^cu -^ok for career 

EDUCATION, CONTAINS S I X TEEN C OMP L E TE Uk.To WHICH INTEGRATE 
CAREER EDUCATION CONCEPTS INTO THE KINDERGARTEN CURRICULUM. 

The concepts taught include self-awareness, getting along 

WITH OTHER PEOPLE, DIVISION OF LABOR, THE DIGNITY AND WORTH 
OF ALL WORK, THE RELATIONSHIP OF SCHOOL TO WORK, THE WJ SE 
USE OF LEISURE TIME, AND JOB FAMILIES. 

2* A Curric ulum Guide for Career Education, Primary Grades , 

IS ORGANIZED Ai^OUND THE CAREER EDUCATION CONCEPTS IDENTI- 
FIED IN THE PROJECT PROPOSAL. BASIC UNDERSTANDINGS, K-U 
HAVE BEEN DEVELOPED FOR LACH CONCEPT AND LEARNING EXPERI- 
ENCES ARE SUGGESTED TO INTERGRATE THE BASIC UNDERSTANDING 
INTO APPROPRIATE AREAS OF THE CURRICULUM. 

3* Curriculum Guide for Career Education, Middle School , is 

ORGANIZED AROUND THE CAREER EOUCATION CONCEPTS IDENTIFIED 
IN THE PROJECT PROPOSAL. BASIC UNDERSTANDINGS, 5-8 HAVE 
BEEN DEVELOPED FOR EACH CONCEPT AND LEARNING EXPERIENCES 
ARE SUGGESTED TO INTEGRATE THE BASIC UNDERSTANDINGS INTO 
APPROPRIATE AREAS ,0F THE CURRICULUM. 

^* Career Ed ucation Bulletin Board Ideas ^ K-8 . is a book of 

SUGGESTIONS FOR SCHOOL BULLETIN BOARDS. A SKETCH OF THE 
LAYOUT. IS INCLUDED PLUS TIPS FOR ADAPTATION AND VARIATION. 

5* Guide for Establishing a System-Wide Job Placement Program , 

A GUIDE FOR A DM I I S TR A T 0 R S , GUIDANCE COUNSELORS, AND OTHERS 
INTERESTED IN ESTABLISHING A JOB PLACEMENT PROGRAM. 1t 
COVERS RATIONALE, PLANNING, IMPLEMENTATION, AND EVALUATION 
IN A CONDENSED FORMAT. 

^' GuiDii Knox County Job Placement Program , this guide sets 

FORTH THE PHILOSOPHY, IDENTIFIES THE .ROLES OF THE COORDINATOR, 
TEACHERS, AND GUIDANCE COUNSELORS, AND THE PROCEDURES BEING 
USED IN THIS LOCAL SITUATION. BASICALLY IT IS FOR LOCAL USE 
BUT MAY BE VALUABLE TO OTHER SYSTEMS AS AN EXAMPLE OF GUIDE- 
LINES AND PROCEDURES USED IN OPERATING A LOCAL PROGRAM. 

7- So You Wa nt A Job - Student Handbook , this is an activity 

BOOK FOR STUDENTS IN VOCATIONAL PROGRAMS, DESIGNED TO FURTHER 
DEVELOP "EMPLOYABILITY" SKILLS I.E. HOW TO FIND, SECURE, AND 
ADVANCE IN A JOB. 
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8, So You Want A Job - Teacher's Handbook , contains supplementary 
material and suggestions for using the student handbook. 

9. Employers' Guide , briefly describes the vocational programs in 
Knox County Schools. The Job Placement Co-ordInator distrib- 
utes THIS BOOKLET WHEN VISITING WITH EMPLOYERS TO EXPLAIN THE 

Job Placement Program. 

10. Career Orientation , defines and outlines career education and 
ITS CONCEPTS. In addition this handbook provides the career 
orientation instructor with four units of study together with 
resource materials. these units of study deal with a student 
introduction to career education, self evaluation and career 
decision making, career laboratory experiences and safety, 
and occupational information. 

11. Hands-On , consists of a series of 30-35 programmed exploratory 
experiences to take place within each of fourteen different 
vocational subject areas. its purpose is to better acquaint 

THE MAJORITY OF THE 9TH GRADE STUDENT POPULATION WITH THE 
VOCATIONAL SUBJECTS OFFERED IN THE SCHOOL SYSTEM AS A MEANS OF 
AIDING THESE STUDENTS IN FORMULATING RATIONAL CAREER DECISIONS 
AND PLANNING HIGH SCHOOL COURSE SELECTION. 

1 2. A Guide for Implementation of a Career Education Program 
Elementary Grades , this guide offers suggestions and methods 
by which a career education program may be developed on the 
elementary level. 

13. Quarterly AND Year End Reports 
1^. Evaluation Reports 

15. Career Education Concepts 

16. Proposal for Exemplary Program or Project in Vocational Educa- 
tion (Original and Revised) 

17. Sound - Slide Programs (36 Slides Each) 

A. Career Education K-12, an over-all view of career education 

B. Career Education Primary Grades, an approach to career 

EDUCATION K-^ 

c. Career Education Middle Grades, an approach to career 
EDUCATION 5-8 

D. Career Education Secondary Schools, an approach to the 
orientation, preparation and placement of vocational educa- 
tion STUDENT 

E. Career Education Concepts, shows how the career education 

CONCEPTS ARE DEVELOPED THROUGH CLASSROOM ACTIVITIES. 
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APPENDIXES 



ERIC 



APPENDIX NO. 1 



A Sample 



INSERVICE TRAINING 
IN PREPARATION FOR IMPLEMENTATION 
OF 

CAREER EDUCATION PROJEC^ 



The need for flexibility heads the list of priorities used in the pla*i- 
ning of the format for this document. basic to any attempt to propose 
guidelines for the inservice teacher education activities is the convic- 
tion that teachers themselves must assess their own needs as a result of 
being made aware of what is expected of them in terms of performance. 



The objectives are stated as guidelines leading to performance outcomes. 
Instructional strategies are suggested but are not developed to the high- 
est LEVEL OF SPECIFICITY, IN KEEPING WITH THE BELIEF THAT TEACHERS WILL 

suggest strategies more closely aligned to their needs. 

The overal.l purposes of the inservice teacher education activities in 
preparation for the state-funded project are as follows: 

as a result of participating in this teacher education 
activity, teams of teachers will gain knowledge of; 
develop methods and instructional mat er i al s ■ for ; and 
begin to implement the concepts of career information 
in the total curriculum. 

When teams of teachers have completed PHASE I of the inservice activities, 

THEY WILL BE ABLE TO DEMONSTRATE KNOWLEDGE OF CAREER DEVELOPMENT BY THE 
FOLLOWING tasks: 



1. Discuss in small groups the periods of development which 
lead toward occupational choice. 

2. Discuss in small groups the ways in which individual career 
development may be guided. 

3. Discuss in small groups occupational requirements necessary 
for the exploration of occupational clusters. 

km Discuss in small groups the relationship between development 
OF self-concept and job satisfaction. 



When teams of teachers have completed PHASE !i of the inservice activities, 

THEY WILL complete THE FOLLOWING TASKS: 

1. Identify through small group dynamics the' following: 



A. Learning skills and knowledges general i zable to several 
JOBS within an occupational area. 
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B* Hierarchy of skills in jobs so /8<s to relate student com- 
petences WITH INTERESTS. 

2. List general guidelines for consideration to align knowledge 
and skill development with occupatlsonal exploration in units 
of study to be wr i tteu. 

When teams of teachers have completed PHASE I I I of the inservice activities, 
they will complete the following tasks: 

1. Develop instructional materials and' methods which integrate 

SPECIFIC discipline AREAS AND CAREER DEVEL OP MENT COMPATIBLE 

with the scope and sequence of the overall curriculum. 

2. Identify needed equipment and instructional aids* 

3. Introduce units of study developed on an experimental basis. 
k. Evaluate results of the classroom implementation* 

5» Re-write units of study in view of evaluation. 

LEARNING ACTIVITIES to accomplish the three phases as outlined in the 
stated behavioral objectives: 

1. Presentation of career development theory by consultants with 
expertise and human relations abilities. 

2. Small group dynamics for in-depth discussion and interaction 
among teachers to increase knowledge of career development. 

3* Presentation of broad areas of occupational clusters by 
resource person knowledgable in vocational education. 

4. Teacher independent study. 

5» Small group discussion of self-concept development and the 
concept of "work"; aided by guest industrial employee. This 
activity to be videotaped for later anal ys i s . 

6. Visitation to a school facility having an occupational explor- 
ation program or visit to industries for on-the-spot feel of 
the world of work. 

7» .Consultant expert in curriculum development of learning skills. 

8. Co-operative effort by teachers to develop guidelines for 
writing units of study integrating subject discipline with 
career development relevance. 

9» Writing and teaching units of study (experimental). This 
phase to be videotaped for beneficial analysiis. 

10. Evaluation and re-writing of units of study. 
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CONTEMPORASry COftfiSICULlW- FOR CAREER DEVELOPMENT 



'HONS FOR INSERVICE 



December 3:^5^5:15 (lU hrs) 

Career Information Spec j al i 

January 11 3:^5-6:15 {2^,Hrs) 
Career Information Specialist 

January 25 3:^5-5:^5 (2 Hrs) 
Curriculum Development Specialist 
Career Information Specialist 



February 1 3:^5-5:^5 (2 Hrs) 

February 8 3:45-5:^5 (2 Hrs) 

Research Spec i al i st 

Vocational Specialist 

February I8-I9 6 Hours 

Project Personnel 

March 1 3:^5-5:^5 (2 Hrs) 

Resource Speciali st 

March 15 3:^5-5:^5 (2 Hrs) 

Career Information Specialist 

March 15-29 k Hour^- 



ntroduction to course, requirements, 
ixpectat i ons, reading list, curriculum, 
■Career Development Theory, Suggestions 
7dh reading. 

Career Development Theory, Research & 
Implication for Education (Project 
talent). Practical Application of 
Theory. 

Guidelines for incorporating career 
development in present curriculum 

(1) Experience and hands on orienta- 
tion 

(2) Individualized learning 

(3) Behavioral objectives 

(^) Cluster concept of occupations 

(5) Integration with present curriculum 

CONTENT 

(6) Evaluation 

Continuation of guidelines development 

(1) Writing behavioral objectives 

(2) Evaluation " 

Identification of resources for career 
development 

(1) Community — people and field trips 

(2) Parent involvement 

(3) Materials 

School Vi sitation 

Prepare units of study for analysis 
at next meeting. 

Analysis of units of study (lists of 
resources needed) (practice with 

VIDEO tape) 

Presentation of re-written units of 

STUDY 

Plans for implementation 

(1) Demonstration and role playing 

Implementation (Classroohi)) 
(1) Observation via vroro tape 
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April 12 3:^5-5:^*5 (2 Hrs) Classroom climate-Teacher-Pupil 

_ „ „ INTERACTION. SELF-EVALUAT I ON OF 

CURRICULUM Specialists classroom interaction. 

April 19 3:^5-5:^*5 (2 Hrs) learning Climate (continued) 
Curriculum Specialists 

May 3 2 Hours Wind-up— Summar i ze 

Career Information Specialist 
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APPENDIX NO. 2 



A SAMPLE 

WORKSHOP DESIGN 



A WORKSHOP WAS CONDUCTED IN AUGUST 1971 FOR THE PURPOSE OF CONTINU- 
ING THE ACTIVITIES BEGUN |N THE JuNE WORKSHOP. THE ACTIVITIES OF THE 

June workshop resulted in the development or curriculum guides fdr the 

K-8 PROGRAM AND UNITS OF INSTRUCTION FOR THE 9-12 VOCATIONAL CAREER 

orientation program. Using this as a structural framework, the facul- 
ties OF Halls Middle School, Halls and Green Hill Elementary Schools 

MET A PERIOD OF FIVE DAYS TO DEVELOP UNITS OF STUDY BASED ON THE CUR- 
RICULUM guides. Also included in this workshop were activities related 

TO IMPLEMENTATION AND RESOURCES NOW AVAILABLE THROUGH THE CAREER DE- 
VELOPMENT OFF ICE. 

In order THAT ALL PARTICIPANTS COULD CONCENTRATE THEIR EFFORTS IN 
THE SAME DIRECTION, SPECIFIC OBJECTIVES ANd/or INTENDED OUTCOME OF THE 
WORKSHOP WERE IDENTIFIED AS FOLLOWS: 



A. Units of study will be written based on instructional 

OBJECTIVES AND EVALUATION AS IDENTIFIED IN THE CURRICULUM 
GU IDES. 

B. Participants will acquire knowledge of career devopment 

MATERIALS AND RESOURCES. 

C. Teachers will develop skills in the use of tools for 

CARDBOARD CARPENTRY PROJECTS IN PREPARATION FOR CLASS- 
ROOM IMPLEMENTATION. 

D. Teachers will acquire knowledge of career corners, 

MATERIALS, EQUIPMENT, AND MULTIPLE USES TO ENHANCE 
THE INSTRUCTIONAL PROGRAM. 



The FOLLOWSfiG is the program outline and consultants used during 

THE workshops 



MONDAY, August 16 8:30 A.M. 



General Meeting — 'Mnclusion of 
Career Development in Total Cur- 
riculum" 

Mr. Wi ll i am L. Neal 
Mr. Beecher Clapp 
Dr. Charles Chance 



9:30 Registration and Organization (K-^ 

10:30 AND 5-8 WILL meet in separate groups) 

10:30 Small Group Meetings (Organizing 

INTO working Groups by grade and/or . 

SUBJECT areas) 
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11:30 
12;30 

12:30 



2:00 
3:30 



TUESDAY, August 17 8s 30 



11:30 
12:30 



12:30 



WEDNESDAY, August 18 8:30 

11:30 
12:30 

12:30 
3:30 



LUNCH 



Group Meetings 

Dr. Chance (Format for developing 

UN I TS OF study) 

5-8 Working Groups (Working in subject 
areas of small groups) 

Group meetings 

Working Groups (Working in grade 
level on development of units) 

5-8 Dr. Chance (Middle school discussion 
ON format for writing units with career 

EDUCATION concepts) 

Working Groups (Working in groups by 

GRADE and/or SUBJECT AREAS UNDER THE 
DIRECTION OF RESOURCE PERSON^) 

LUNCH 



K-2 Cardboard Carpentry (Providing 
"Hands-on" experiences with simple 

TOOLS IN preparation FOR TEACHING 

children the use of tools) 

3-^ Career Corners (Development of 
learning materials and activities 
for career corners and exploratory 
exper i ences) 

5-8 Group Meeting with Dr. Chance 
(Format for developing units of study) 

Same as Tuesday's schedule 

LUNCH ' 



5-6 Green Hill and representatives of 
Halls Middle School (Cardboard carpen- 
try) 

K-^ Working Groups (Continue to develop 
units) 
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ITttiJRSDAY, August 19 8:30 

11:30 
12:30 

12:30 



2:00 - 



FPJDAY, .August 20 



8:30 - 



CONSULTANTS 

Dr.* Charles Chance 

Mr. Beecher Clapp 

Mr. Weeks Eggers 

Mrs. Carolyn Coins 

Mrs. Ralphene Woods 

Mrs. Bobbie Pendergrass 

iKnox County Instructional 
supervi sors 



Working Groups (Development of units) 
LUNCH 



Working Groups (Bringing together 
units for final disposition) 

Group meeting with Dr. Chance Concern- 
ing TEACHER input—teachers SHARE 

ideas and problems 

Meetings at individual schools 
(Each faculty will be given directions 
concerning work in their school. 
Teachers will continue, under the 

DIRECTION OF CAREER DEVELOPMENT STAFF, 
to DEVELOP AND F I N I sIh UNITS.) 



Ass I STANT PfIOFESSOR 

Department of Curriculum and Instruction 
University of Tennessee 

Director of Elementary Education 
Knox County 

Industrial Arts Instructor 
Karns Hi gh School 

Head Start Co-ordinator 
Bradley County Schools 

Bradley County Schools 

Bradley County Schools 



Many unj^c Or study were developed, according to the stated objec- 
tives, TO BE implemented DURING THE 1971-72 SCHOOL YEARe AN ON-GOING 

•inservice will be conducted throughout the year to revise and update 

CORRICULUM guides AND UNITS OF STUDY. 
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APPENDIX NO. 3 



NAME 



SCHOOL 



CONFIDENCE SCALE 

Dl RECTI ONS 

Please rate the statements on this instrument with respect to your 
feelings of confidence to do the things specified. rate the statements 

ON A NINE (9) POINT SCALE; CIRCLE THE NUMBER £ ^OH THOSE STATEMENTS 
WHICH DESCRIBE THE KNOWLEDGE OR SKILLS THAT YOU ARE VERY CONFIDENT YOU 
POSSESS; CIRCLE 2_ FOR THOSE STATEMENTS WHICH DESCRIBE THOSE KNOWLEDGES 
OR SKILLS WHICH YOU ARE VERY UNCERTAIN THAT YOU POSSESS OR ANY NUMBER 
IN-BETWEEN WHICH YOU THINK DESCRIBES YOUR LEVEL OF CONFIDENCE. 



1 



8 



Very 

conf i deht 



2 



Uncertain 



Neutral 



CONF I DENT 



Very 
confi dent 



Circle the number which best describes your rating of confidence in 
the column on the right as shown in the example below. 
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EXAMPLE: 

I AM CONFIDENT THAT I WOULO DO A 
BETTER JOB OF TEACHING IK I WERE 
PAID MORE MONEYo 

1. i am confident that i have a working 
knowledge of career education. 

2. i am confident that i can relate 
subject matter to the world of work. 

3* i am confident that i have the skills 
necessary to work effectively with 
students in small groups. (3 to 7 
students) 



S* I AM CONFIDENT THAT I KNOW ENOUGH 
ABOUT THE WORLO OF WORK TO TEACH 
EFFECTIVELY ABOUT IT IN THE CLASSROOM. 

6. I AM CONFIDENT THAT I WOULD USE 
CURRICULUM MATERIALS PREPARED BY 
MYSELF. 
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1 23^56789 
1 23^56789 
1 23^56789 



1 23^56789 



^. I AM CONFIDENT THAT I HAVE THE SKILLS 
NECESSARY TO WORK EFFECTIVELY WITH 
PUPILS IN LARGE GROUPS. (ENTIRE CLASs) 1 



23^56789 



1 23^56789 



1 23^56789 



!• I AM CONFIDENT THAT I WOULD USE 
CURRICULUM MATERIALS PREPARED BY 
OTHERS. 



1 23^56789 



8. I AM CONFIDENT THAT I HAVE THE 
NECESSARY SKILLS TO COPE WITH IN- 
DIVIDUAL STUDENT DISCIPLINE PROBLEMS. 1 23^56789 

9. I AM CONFIDENT THAT I UNDERSTAND 
THE PROBLEMS OF TEACHING STUDENTS 

IN A CAREER EDUCATION PROGRAM. 1 23^56789 

10. I AM CONFIDENT THAT I POSSESS THE 
NECESSARY SKILLS REQUIRED TO COPE 

WITH GROUP DISCIPLINE PROBLEMS. 1 23-^56789 

11. I AM CONFIDENT THAT I UNDERSTAND THE 

PROBLEMS OF THE STUDENTS I TEACH. 1 23^56789 

12. I AM CONFIDENT THAT I HAVE THE 
NECESSARY SKILLS TO DEAL WITH 
UNEXPECTED SITUATIONS IN TEACHING 

AS THEY DEVELOP. 123^56789 

13. I AM CONFIDENT THAT I CAN ADAPT 
MY TEACHING PROGRAM TO IMPLEMENT 

CAREER EDUCATION. 123^5 6 789 

1^. I AM CONFIDENT THAT I CAN USE SUCH 
TECHNIQUES AS FIELD TRIPS, CLOSED 
CIRCUIT TV AND RESOURCE PERSONS 

EFFECTIVELY IN MY TEACHING PROGRAM. ! 23^56789 

15. I AM CONFIDENT I UNDERSTAND THE 

NEED FOR CAREER EDUCATION. 1 23^56789 
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NAME 

SCHOOL 

GRADE TAUGHT 



CAREER EDUCATION QUESTIONNAIRE 



1. Identify what you believe to be the main components of a career 
education program k-1 2. 



2. Do YOU BELIEVE THAT YOUR SCHOOL WITH ITS PRESENT STAFF CAN IMPLEMENT 
A CAREER EDUCATION PROGRAM? ^YeS NO 



A. If yes, how? 



B. If no, why not? 
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3. A. WHAT TYPE OF INSERV.CE TRAINING WILL BE NEEDED TO AID YOU IN 
PREPARING TO IMPJ.EMENT CAREER EDUCATION? 



B. How MUCH TIME (|N HOURs) DO YOU BELIEVE IT WILL TAKE TO PREPARE 
YOU FOR A CAREER EDUCATION ROLE? 



HOURS 



^. A. What types of curriculum materials will you need to implement 

CAREER EDUCATION? 



B. Will you use curriculum materials prepared by others? ^Yes No 

If no, why not? 
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